I. INTRODUCTION
One of the eighteenth century's most ambitious attempts at defining the philosopher was Christoph August Heumann's journal, Acta philosophorum, published in Halle between 1715 and 1723. 1 It was the world's first journal for the history of philosophy and a recurrent question was whether one could find a definition of the philosopher that applied throughout history and across the world. But the frontispiece of the first issue of the Acta philosophorum (Fig. 1 ) already revealed Heumann's own understanding of the role and place of the philosopher. The upper half of the engraving depicts philosophy and theology as ascending 'in concord'. This peaceful conversation between reason and revelation reflected Heumann's concept of the Republic of Letters. 2 During the 1680s, Samuel Pufendorf and Christian Thomasius developed a parallel defence of freedom of belief and freedom of speech. 3 Thomasius used this defence to redefine the Republic of Letters. 4 Heumann was a sworn follower of Thomasius and considered him the Luther of philosophy. 5 In 1718, he popularized Thomasius's new conception of the Republic of Letters in his Conspectus reipublicae litterariae, which, for most of the eighteenth century, served as the standard textbook for the history of learning at German universities. 6 In the 1726 edition of the book, Heumann even added a footnote claiming: The Republic of Letters is, in relation to its form, similar to the invisible church. There, only Holy Scripture rules and there is no monarch, no civil authority, but the highest freedom. Here, only reason rules, and no person has jurisdiction over another. And, this freedom is the soul of the Republic of Letters. 7 The lower part of Heumann's frontispiece shows a professor and a group of students in a lecture hall. Heumann did not add the scene as a critique of contemporary education. If this had been his intention, he would have depicted both students and professor differently. For example, the frontispiece of Heumann's Der Politische Philosophus portrays various kinds of indecorous philosophers (Fig. 2) : the Francophile fashion victim, the Catholic monk, the baroque scholar with his beard, and the antique Diogenes in his barrel. Above these false philosophers, the text declares: 'wisdom seldom hides under a dirty robe'. In comparison, the students and professor in the lower section of the Acta philosophorum frontispiece are polished, modest and modern. The students are dressed in decent, but fashionable, clothing, wear short wigs and carry rapiers. The professor, as was customary at Thomasius's University of Halle, is wearing a black robe and a respectable full-bottomed wig, but not the traditional professorial hat, fur or beard. The lecture hall is very small and the walls are covered with books. Most likely, such a lecture hall would not have been public, but placed inside the professorial home -the preferred site for education in Halle. The students are all standing, indicating an egalitarian teaching environment. 7 Heumann, 1726, 198 , note x: 'Resp. literaria ratione formae simillima est Ecclesiae invisibili. Vti hic nullus monarcha, nullum ciuile imperium, sed summa libertas, sola regnante S. Scriptura: sic illic sola regnat Ratio, nec quisquam in alterum quisquam habet iuris ciuilis. Ac libertas ista adeo est reip. literariae anima.' For a philosopher of the Thomasius school, such as Heumann, the scene would have been close to ideal. Nevertheless, the text over the picture states: 'I see the robe and the books; I do not see the philosopher'.
Placed in front of the Acta philosophorum, the engraving undoubtedly showed a professor of philosophy teaching students how to become philosophers. Thomasius and his most prominent followers were university professors, and, in his editorial preface, Heumann described the Acta philosophorum as an educational project. 8 The history of philosophy should not only inform and entertain, but also improve its readers. Through his journal, Heumann insisted, they would become more intelligent and tolerant, and those who 'made scholarship their profession', 9 would benefit especially. Heumann's choice of frontispiece only further emphasized this educational purpose.
Philosophers, the frontispiece implied, could be found in lecture halls, even if they could not be seen there. They were present but invisible -hiding in an equally invisible Republic of Letters. The realm of the philosopher was not the realm of visual appearances, as the indecorous philosophers' distinctive dress and manners erroneously implied, and not even the still tangible realm of written words and printed books. The philosopher was only manifest as philosopher through his disembodied arguments, circulating freely within the private lecture hall.
II. THOMASIUS'S THEORY OF FUNCTIONALIST PERSONAE
Thomasius delivered his textbook definition of the philosopher in his Einleitung zur Vernunfft-Lehre of 1691. However, already during the 1680s, Thomasius developed a theory about the various personae of scholars. This theory was an adaptation of Samuel Pufendorf's functionalist theory of social personae, recently discussed by Theo Kobush. 10 Thomasius applied the theory to scholars in particular, and thereby challenged and redefined such existing scholarly concepts as academic freedom, the Republic of Letters, and the philosopher as a distinctive kind of intellectual persona.
Thomasius launched his theory of scholarly personae within the context of his conflict with the Danish court chaplain Hector Gotfred Masius. The conflict with Masius centred upon the relationship between absolutism and Christianity. 11 However, for Thomasius, this discussion was intimately connected to the parallel discussion about the relationship between absolutism and scholarship. Masius and Thomasius in many ways resembled one another. They were both progenies of academic families and belonged to the same generation -Masius was born in 1653, Thomasius in 1655. They were both impressed with Louis XIV's France and advocated French taste and social ideals. Masius had travelled all over Northern Europe and lived for years in Paris. After he returned to Copenhagen in 1686, he caused a commotion with his French style of preaching and by wearing a large full-bottomed wig at the pulpit. Thomasius did not travel as much, but acquired his Francophile taste at home in Leipzig. Nevertheless, in 1687, he enraged his colleagues and townsmen with his lectures on 'How to Imitate the French'. 12 Thomasius and Masius also agreed that philosophy should serve the new order of absolutism, although they disagreed over how. Masius advocated the theory of theocratic absolutism, embodied in the just Lutheran ruler Christian V of Denmark. Thomasius ridiculed Masius's position (to the great irritation of the court in Copenhagen), and, following Pufendorf, advanced a conception of politics that was 'secular' in the sense that the exercise of sovereignty is restricted to the goal of maintaining social peace.
Thomasius's conflict with Masius had serious consequences for the young philosopher. After years of controversy -including an additional debate about cross-confessional marriages -the Saxon court in March 1690 ordered Thomasius not to publish, lecture nor dispute any further. Thomasius was forced into exile in Brandenburg-Prussia and remained there for the rest of his life, as professor at the new University of Halle. However, before leaving Saxony, he defended his position in his short-lived literary journal, the Monatsgespräche. Thomasius denied that he could be blamed for offending the Danish court. His opponents only persecuted him, he explained, because they did not understand that scholars had multiple personae or 'characters'. For some of these personae, obedience and politeness were essential. However, while writing, one was no longer bound by these obligations:
[T]he moment he enters a trade, which is common to all human beings, he also simultaneously puts aside his political character, which he otherwise bears, and simultaneously silently frees all other scholars from the respect that they otherwise, in considering his political character, have the duty to show him. 13 Thomasius's theory of functionalist personae blurred the borders between the Republic of Letters and the surrounding civil world. According to the theory, the scholars did not become scholars because of their education, institutions, traditions, habits or privileges. Being a scholar was not a privileged way of life, but a function within a broader civil order -that is, the function of producing reasoned arguments in writing. When scholars were not writing, they were just citizens and bound by the same rules and conventions as all other citizens. Thomasius's endorsement of fashionable French clothing signified his acceptance of these conventions. So too did his insertion of decorum -as a discipline for governing conduct -into the standard curriculum in practical philosophy, next to moral philosophy and natural law. 14 University professors also had no monopoly on being scholars. Anyone producing reasoned arguments in writings was, by definition, a scholar. This was even the case if the one publishing was someone with political power. When one entered into learned discourse, one stopped being political, as one 'leaves this character behind and through the editing of a book mingles with scholars of much lower rank (according to reason of state)'. 15 In writing, political distinctions were irrelevant, even if one were debating with a prince.
Thomasius's theory of functionalist personae, and his defence of the freedom of scholarly speech, depended upon his individualized eclecticism. 16 In his Introductio in philosophiam aulicam of 1688, Thomasius presented this programme for eclectic philosophy. He criticized sectarian school philosophers and argued that true philosophizing demanded the ability and will of the individual freely to select between arguments. The free persona of the scholar guaranteed that as many arguments as possible were available. In 1715, this eclectic programme also served as justification for Christoph August Heumann's Acta philosophorum. The eclectic philosopher not only needed access to the arguments of his contemporaries, but also to the arguments of past philosophers. 17 In his editorial preface, Heumann even claimed 'that no one deserves the name philosopher, who is not an eclectic'. 18 The history of philosophy should accustom his readers to 'endure the brightness of paradoxical truths'. 19
III. THOMASIUS'S EDUCATIONAL PROGRAMME IN HALLE
Thomasius's first larger publication, after his arrival in Halle, was his Einleitung zur Vernunfft-Lehre of 1691. The book not only introduced readers to the 'art of reasoning', as promised in the title, but also outlined Thomasius's educational programme. In his dedication, Thomasius applied his theory of personae to the mayor of Leipzig, Adrian Stegern. Although Stegern in his daily life was occupied with public duties and worldly affairs, he also embodied various scholarly personae. As a theologian, Stegern was without prejudice. As a lawyer, he was a man of practice and familiar with natural law. However, above all, Thomasius celebrated the mayor as a model philosopher:
A righteous philosopher [Weltweiser] I understand to be a man, who always reasons fairly and concisely with a sharp and penetrating reason; who is well-familiar with the common and most useful instrument of all studies […] history; who begins his philosophy with self-reflection and, through the suppression of his passions, seeks […] the inner peace of the soul; who next to this knows the wickedness of the world, and […] in conversations with people penetrates into their inner thoughts […] who is able to find a suitable profession according to his ability and birth […] Yes, finally one who acts […] according to decorum, without which all philosophy would be vain and pure pedantry. 20 Thomasius's classes in Halle were supposed to transform his students into 'civil' philosophers like the mayor of Leipzig. He wanted to educate practical men of the world, who, simultaneously, were prudent and penetrating philosophers. In some ways, Thomasius's pedagogical routines were traditional, following the conventions of European universities since the Middle Ages. He started with lectures and ended with exercises, testing the students' comprehension and correcting mistakes and misinterpretations. However, Thomasius differentiated this conventional scheme according to different degrees of privacy. The more private his classes were, the more he allowed for debate and critique. His students did not enter the free sphere of scholarship when they entered the university, but when they entered his house where he held his most private seminars.
After his public lectures, Thomasius gathered his students within his private collegium. On the surface, there was little difference between his public lectures and the first hour of his private collegium. Thomasius continued lecturing and some of these private lectures, for example on moral philosophy, were also free of charge. 21 However, the private collegium in the following hour was more exclusive and only for a small group of selected students, allowing for independent reflection. Here, Thomasius did not comment upon a book, but explained his own philosophy. In this so-called collegium privatissimum, he demanded active participation, taught his students to doubt, and engaged them in 'a continuous examination'. 22 Those who attended all these classes, Thomasius promised, would within two or three years have finished their education. 23 Thomasius's concerns about privacy reflected not only his conflict with Masius and the Saxon court, but also his experiences at the University of Leipzig. During the late 1680s, the Pietist August Hermann Francke caused a considerable commotion at the university with his biblical collegia. Francke, Thomasius later explained, provoked this commotion by removing his collegium from his house to a public lecture hall, where he attracted large crowds of students and, thereby, challenged the Leipzig theologians. 24 Thomasius considered his own association with Francke as 'one of the major reasons why my […] adversaries in Leipzig wanted to deprive me of life, honour, and property'. 25 He even suspected that Francke's audacity had inspired his opponents to have 'spies at my lectures who wrote down what I said'. 26 Most likely, Francke's biblical collegia were also an inspiration for the intensive exercises in Thomasius's collegium privatissimum. Francke instructed his students to disregard previous opinions and investigate Scripture for themselves. Such close readings not only served erudition, but also selfimprovement. Already in the foundational programme of the German Pietists, the Pia Desideria of 1675, Philipp Jakob Spener recommended such exercises for university students. 'Theology,' Spener claimed, 'is a habitus practicus and does not only consists of knowledge [Wissenschafft] .' The students should therefore participate in 'all kinds of exercises […] in which the mind is accustomed and trained in those matters that belong to praxis and the edification of oneself'. 27 Another possible Leipzig inspiration for Thomasius's collegium privatissimum was the early modern disputational collegia, where students took turns as opponents and respondents. These disputations, William Clark argues, were normally staged in the professorial home and only for paying students. The University of Leipzig also housed a number of private societies, such as the Collegium Gelanium and the Collegium Anthologicum, where students actively participated in the academic discussions. 28 Thomasius combined the spiritual exercises of the Pietists with the collegia of early modern universities to create a new education for enlightened philosophers. Johann George von Raumer, who participated in Thomasius's collegium privatissimum from May 1692, described the experience. 29 Raumer arrived in Halle well prepared. He was at the end of his studies and had already read Thomasius's books. However, immediately at their first meeting, Thomasius told him 'that all this is worth nothing and that if I believed him, I would forget everything I already knew'. 30 Thomasius explained that he needed a further two years of private education and that this would cost him 80 Thaler. Two years later, Thomasius ordered Raumer to leave Halle again, since he considered his education over. 22 Thomasius, Vernunfft-Lehre, 1691, 21: 'ein continuirliches examen'. 23 Thomasius planned such a short education for future courtiers while in Leipzig, but without distinguishing between public and private classes. See Thomasius While in Halle, Raumer dedicated most of his time and energy to his studies with Thomasius. Four hours each week he played ball games with his friends, two hours were occupied with dancing lessons, and one hour he relaxed with Italian language training. The rest of his time, he spent with Thomasius. The classes alone lasted four to five hours each day. In his free time, Raumer had to prepare for the intense exercises in the collegium privatissimum. For example, for rhetoric, each student had to 'choose a subject from antique or modern history and write apologies, either orations or letters, in German or Latin'. 31 The students wrote these papers independently and received Thomasius's corrections and comments later. The exercises in moral philosophy were even more demanding:
[H]e exercised us for a long time in the praxis or -as we called it -the art of knowing oneself and others well. Yes, he demanded from us in his [collegium] privatissimum that each [first] should describe his own temperament in writing and hand it over to him, and then [describe the temperament] of another participant […] yes, even [the temperament] of Thomasius himself. In this way, we made one another blush and laugh. Later, he gave us assignments about such temperaments from holy and secular history; I, for example, had to work out the temperaments of King David and Emperor Charles V and explain my conclusions. 32 Thomasius's distinction between public lectures and private collegia was more complicated than his previous distinction between writing and non-writing. When the students first entered the collegium privatissimum, they were not calm philosophers, but blushed and laughed when confronted with one another's weaknesses. Disinterestedness and detachment demanded habituation. Thomasius's innovative educational techniques served such habituation. For example, the use of writing, instead of the traditional oral tests, objectified the students' reactions on paper and created observational distance.
Thomasius claimed that his Einleitung zur Vernunfft-Lehre was written for 'all reasonable human beings', independent of social standing and gender. 33 However, the young people who attended his collegia and used the textbook were not this egalitarian. Raumer remembered that August Hermann Francke, who was called to Halle in December 1691, had women in his audience, 'while Thomasius only taught men'. 34 He also recalled that 'a large number of young men of distinction had followed [Thomasius from Leipzig] or arrived later in Halle'. 35 Thomasius himself bragged that his first Halle lectures attracted more than fifty auditors, many of whom were of high nobility. 36 In his collegia, Thomasius suppressed these social differences. In Spener's model spiritual exercises, students should read the Bible in an atmosphere of 'confidentiality and friendship' and the professor should teach by example rather than by authority. 37 Thomasius went even further. He calculated the tuition according to income and the poorest students participated free of charge. Raumer recalled that Thomasius immediately prohibited the students from calling him 'your Excellency', and that none of the students received special treatment because of their background. Thomasius, more than any other professor, Raumer explained, 'accustomed the youth to a lovable candour and unrestraint'. 38 Thomasius often warned his students about what awaited them if they enrolled in his collegia, where he would disregard riches, rank and nobility. Inside the lecture hall, nothing but talent mattered and 'the nature and reason of distinguished and rich people are not different or better than that of inferiors 31 von Ledebur, 190: 'einen gegenstand aus der alten oder neuen Historie erwählen und, in einer Rede oder Briefform, Apologien in teutscher oder Lateinischer Sprache machen müßte'. 32 and subordinates'. 39 Thomasius's own professorial authority was also open for questioning. '[T]he more they doubt me, yes, the sharper they oppose me,' he claimed, 'the more pleased I will be.' 40 Even forewarned, students were sometimes surprised by the candid tone. Zacharias Conrad von Uffenbach, who from 1701 attended Thomasius's two-year programme for law students, remembered that his teacher 'used to flavour his lectures, almost to excess, with jokes and buffoonery, and, often violating decorum, also with scoffing judgements and anecdotes about his colleagues and other learned men'. 41 Laughter and embarrassment not only distanced Thomasius's students from themselves, but also taught them to question learned authorities, including the professors at the University of Halle. Uffenbach bemoaned that his fellow students adopted Thomasius's style. During the discussions, they were transformed into 'rather tasteless followers and defenders of contradicting principles'. 42 Uffenbach continued, Yes, frankly speaking, almost all of Thomasius' auditors suffer from the weakness that they make a great effort to cultivate newer, odder, and more paradoxical opinions, and, therefore, normally appear difficult, suspect, and leprous to other people, especially those from the clerical estate. 43 One of these clerics, the minister Martin Günter, who briefly visited Thomasius's collegium on canon law in 1721, also recalled the disrespectful manner. Thomasius, Günter complained, 'made it his main job to mock the theologians of Wittenberg and Leipzig through and through, and, at the same time, scandalously turning many wonderful common places upside down or even scornfully ridiculing previous interpretations'. 44 Günter later disputed some of Thomasius's comments. The philosopher did not ignore the difficult visitor, but, on the contrary, 'kept me with him in his library for two and a half hours, even though I wanted to leave several times'. 45 When Thomasius and his students returned to the social world, however, their political personae replaced their scholarly personae. Outside the lecture hall, the rules of decorum, which Raumer, Uffenbach and Günter witnessed so violated, again applied. Thomasius explained to his students in 1693, During the hour that my lecture lasts, I will forget your social standing and wealth, and only consider you as students, who need every good admonition and teaching. When I am not upon the lectern, then the distinction that one must make among you according to decorum again comes into effect. 46 Outside the lecture hall, the students were also not allowed to continue the heated debates. 'Most of all,' Thomasius admonished, 'they shall take care not to dispute and quarrel with one another. When 39 C. Thomasius they are opposing or responding in the lecture halls, then they may dispute as well as they can. But in conversations or at the table this appears very scholastic and pedantic.' 47 Only a few students at the time could participate in Thomasius's intensive two-year programme and, in the spring of 1701, he changed his teaching routines to accommodate the increasing number of students arriving in Halle. He abandoned the collegium privatissimum and only offered public lectures and private collegia. 48 The private collegia would be much cheaper and open for all students, but Thomasius ensured that he would continue teaching 'per modum collegiorum privatorum'. 49 He also still encouraged his students to raise their doubts and contradict him in class. 50 These new quasi-public private collegia immediately tested the limits. Already in October 1701, Thomasius protested that notes of students were circulating around the city. 'I,' Thomasius declared, 'hereby publicly protest against these [notes]. I do not accept them, or acknowledge them as my own, unless they agree with my other published works.' 51 Thomasius was especially distressed that some students, who only sporadically visited his classes propagated ideas that: 'appear either ridiculous or absurd or even dangerous and Godless'. 52 He therefore decided again to close his collegium to the public, allowing only students who signed up at the beginning of the semester. 53 One student, Johann Gottfried Zeidlern, who in April 1701 published a collection of notes from Thomasius's collegia, commented upon his teacher's dislike of such collections. According to Zeidlern, Thomasius had allowed his publication without edits, but also warned against the dangers of misreadings and misunderstandings. He admonished that his lectures were 'oral', delivered to 'young people' and not intended for a larger audience. Much would be incomprehensible, since 'he in his discourse presents sometimes the persona of the opponents and sometimes [the persona] of the respondent, in the manner of a collegium or a dialogue, which his audience quite easily noticed through change of tone or voice'. This 'variation of voices' did not come across well in writing. 54 In the lecture hall, one also encountered 'vulgar and free similitudes and expressions, many digressions, often repetitions, etc.' and even expressions that appeared 'all-too-free or otherwise offensive'. 55 Although such similitudes and expressions were allowed in an educational context, they were not always suitable for publication. Students should remember, Thomasius informed Zeidlern, 'that there are many things that can be thought and not suitably said; others that can be said respectably but not respectably written; others again that can be written respectably but not suitably published'. 56
IV. THE PLACE OF DISINTERESTEDNESS
Thomasius's distinctions between public lectures, private collegium, and collegium privatissimum depended upon the places where he taught. Public lectures were traditionally delivered in the lecture halls of the university. The lecture halls of the University of Halle were placed in the Weigh House, 47 Thomasius, Summarischer Entwurf, 1699, Vorrede, unpag.: 'Am allermeisten aber werden sie sich hüten daß sie nicht untereinander selbst disputiren und zancken / wenn sie in Auditoriiis zu opponiren und zu repondiren haben /da mögen disputiren so gut als sie können. Aber in der Conversation und über Tische kommt es sehr Schulfüchsisch und Pedantisch heraus.' 48 C. Thomasius, Außerlesene und in Deutsch noch nie gedruckte Schrifften, 2 vols (Halle, 1705-14), vol. 2, 193-220. 49 Thomasius, Außerlesene, vol. 2, 196 . 50 Thomasius, Außerlesene, vol. 2, 276. 51 Thomasius, Außerlesene, vol. 2, 261: 'ich protestire hiermit öffentlich darwieder / daß ich mich zu denenselben nicht bekenne / noch für die Meinigen agnoscire / so ferne sie nicht mit meinen andern publicirten Schrifften überein kommen'. 52 Thomasius, Außerlesene, vol. 2, 262: 'aus wiedrigen principiis hergeleitete conclusiones einen entweder lächerlich und absurd oder wohl gar gefährlich und gottloß vorkommen'. 53 56 Thomasius, Dreyfache, Vorrede, unpag.: 'daß etliche Dinge seyn / die sich dencken und nicht füglich reden / andere / die sich wohl reden / aber nicht wohl schreiben / wieder andere / die sich wohl schreiben aber nicht füglich drucken laßen'. next to City Hall, which, in the early 1690s, also accommodated wedding celebrations, large meetings, guest comedians and livestock exchanges (Fig. 4) . Later the entire building was used for lectures, but the Weigh House still reflected the hierarchical structures of society and the university. 57 One engraving from the early eighteenth century depicted the large lecture hall in the Weigh House. Following the traditions of early modern universities, the lecture hall was divided into different spaces according to rank and position (Fig. 3) . 58 Portraits of patrons decorated the walls and dignitaries were seated upon elevated plateaus above mere students and commoners. The Weigh House was also a very public place. In 1732, one adviser to the Prussian government emphasized the virtues of public lectures. 'When the professors diligently lecture in public and in the public lecture halls,' he claimed, 'it adds to the good esteem and good reputation [of the university] among outsiders.' 59 Here, the professors presented themselves to 'the whole world' for 'in public Fig. 3 Engraving of the large lecture hall in the Weigh House from the beginning of the eighteenth century everyone who wants can listen'. 60 Since Thomasius lectured in German, he not only attracted students and local scholars, but also, as Johann Christoph von Dreyhaupt remarked, 'common citizens, who wondered about his new teachings'. 61 In such surroundings, Thomasius could not allow himself or his students to forget the rules of decorum. Private collegia were traditionally taught in the professors' own houses. Early modern households did not offer the same privacy as modern homes. The house was still a centre of manufacture and social life. During the sixteenth and seventeenth centuries, however, the upper echelons of European society demarcated spaces, such as the bedroom, the closet and the cabinet, which allowed for various degrees of detachment from the surrounding world. 62 Larger households were increasingly divided into spheres of intimacy and privacy. A similar development happened within professorial houses. Medieval scholars were, in principle, celibate and did not establish their own households. Early modern professors, on the contrary, surrounded themselves not only with wives and children, but also with servants, famuli and lodging students. 63 Within these large households, however, professors established isolated spaces, such as libraries, studies and laboratories, for contemplation and scholarly work. Here, they not only avoided their extended families, but also distanced themselves from other temporal concerns. 64 They even escaped the hierarchies of the traditional institutions of higher learning. One predicament of past scholarship, Thomas Sprat explained in his History of the Royal Society of 1667, was that 'the Seats of Knowledge' had been universities and not private laboratories. At university, students were trained to submit to their professors and, Sprat claimed, 'the very inequality of the Titles of Teachers, and Scholars, does very much suppress, and tame mens Spirits'. Such settings were 'by no means consistent with free Philosophical Consultation'. 65 In contrast, the direct observation of nature in laboratories 'gives us room to differ, without animosity, and permits us to raise contrary imaginations'. 66 Thomasius's withdrawal from the public lecture halls served a similar purpose. Inside his house, he and his students escaped hierarchies and indulged in paradoxes, disagreements and free scholarly discourse. Unlike the members of the Royal Society, they remained within the educational context of the university, but the walls of Thomasius's house protected them from many of the social and cultural demands of that institution. In the 1690s, when Thomasius and his students moved from his public lectures to lectures in his private collegium, they therefore walked from the Market Square down Galgstraße to his house by the Ulrichkirche (Fig. 5 ). 67 Thomasius's decision in 1701 to abandon his collegium privatissimum and open his collegia for more students was only possible because of his changed living conditions. 68 In 1700, Thomasius acquired and rebuilt a stately residence in Grosse Ulrichstraße. In the main building, facing the street, he furnished several rooms as private lecture halls. One of these halls was large enough to hold 150 students. 69 Thus, Thomasius could teach a large audience 'per modum collegiorum privatorum'. Simultaneously, Thomasius started delivering public lectures within his private residence, escaping not only the conventions, but also the freezing unheated rooms of Weigh House. 70 V. THE THOMASIUS SCHOOL After Thomasius's death in 1728, the Halle professors maintained his educational programme, including his two-year programme for law students. In 1737, the university chancellor and Thomasius's successor in the faculty of law, Johann Peter von Ludewig, celebrated the virtues of this short programme. 71 He rejoiced that the intensive daily sessions in the private collegia connected students, erased social differences and motivated everyone to work. However, the chancellor disliked some of Thomasius's teaching techniques. In 1730, he even encouraged the government to dismiss professors who abused their freedoms, since:
The professors' revilement and abuse of their colleagues, above all within their collegia, do great damage to this university […] this vice especially causes rifts at this [university] and, through it, the abusers gather followers and strive to further all kinds of harmful factions and errors […] The university statutes do forbid this […] but nonetheless they act against [these statutes] everyday. 72 Not many of Ludewig's colleagues shared this opinion. In 1739, for example, the law professor Justus Henning Böhmer explained that 'The freedom of teaching […] gave great momentum to the success of the university [of Halle] […] Constraining the collegia is the mother of all evils'. 73 The Halle professors, including Ludewig, also preferred to teach their students at home. They equipped their residences with lecture halls and these halls accommodated not only private collegia, but also most of the university's public lectures. 74 The professors protested loudly when, in 1735, the Prussian authorities ordered four new public lecture halls to be constructed in the former residence of Herzog August. The halls were constructed anyway, but, despite threats of military intervention, the plan proved futile. In 1755, Dreyhaupt reported, most of the rooms were used for housing and the rest, including the large hall facing the river, stood empty. 75 The professors still delivered their 'public collegia in their private lecture halls'. 76 Thomasius's teaching methods were also introduced at other universities. In 1693, Johann Franz Buddeus took over Thomasius's private collegium for philosophy students in Halle. In 1705, Buddeus was called as professor of theology to the University of Jena, where he offered theological exercises in the intimate and critical spirit of Thomasius's collegia. Buddeus gathered a 'closed assembly' of students in his house in his collegium privatissimum, where they presented 'their questions and doubts', both orally and on paper, and received their teacher's answers. 77 These questions and answers often concerned personal matters, such as the students' relationship with their families, how one dealt with sinful fellow students, if fear of death was a sin, and if wigs were amoral. One daring student even left anonymous notes upon the lectern questioning fundamental Protestant dogmas. Buddeus did not publish his answers and, usually, the students did not take notes during these sessions. Only after Buddeus's death in 1729, were some of the written questions and answers discovered on his desk.
Most members of the Thomasius school realized that they did not enjoy the same freedom in writing as in their collegia. The distinction between inside and outside of the professorial residence had replaced Thomasius's old distinction between writing and non-writing. Only within the residence could one change personae. In 1727, Gottlieb Stolle advised his students in Jena that they could not understand what happened in contemporary scholarship from books alone. A student must, Stolle admonished, 'not just read, but also frequent the collegia of learned men and seek their company'. 78 The closer the student came to the professor, the closer he came to the truth. 'One,' Stolle explained, 'does not write everything one knows. A teacher says much in his collegium, which he does not publish. In conversations, where only one or two are present, he is normally even more open-hearted than in the collegium, where the multitude in the lecture hall still holds him somewhat back.' 79 An interesting example is the Halle professor Nicolaus Hieronymus Gundling's private collegium on the history of learning. Between 1734 and 1737, Gundling's former student, Christian Friedrich Hempel, edited and published four volumes of his and other students' notes from the collegium. 80 The hard and uncompromising tone of the publication created an outrage. Even Stolle declared that notes were so offensive that they could not have originated from Gundling. 81 In his editorial preface, Hempel justified the publication by the honesty and frankness of the private collegia. 'In their collegia,' Hempel argued, professors reasoned 'much more freely than what is otherwise advisable in the writings that they present to the publisher.' 82 However, he disregarded Gundling's discretion -and the sanctity of the professorial house -and argued that:
Those who still find these Collegia Gundlingiana odious should, in any case, put them aside and just hand them over to the usage of others who understand how to make use of them. Experience teaches us manifold, how those who heard the living words of the deceased teacher found constant pleasure in what now is being published. Why shouldn't at least others of their kind receive the same satisfaction through such printed collegia? 83 Gundling based his collegium upon Heumann's Conspectus reipublicae litterariae. Like Heumann, he stressed the irrelevance of the personal life and outer appearances of scholars and philosophers.
There was no reason to care 'who dressed in blue trousers and green socks'. 84 The core of the history of learning was the development of ideas and opinions. If one focused upon personal details, he admonished, one would only have 'a corpse without a soul'. 85 In the Republic of Letters of the past, as in the Republic of Letters of Gundling's collegium, only arguments mattered. One should, to rephrase Heumann, see the philosopher, not his robe or his books. However, only the intimacy of Gundling's household enabled such detachment, as the commotion around Hempel's publication proved.
Another student, Johannes Michael von Loen, remembered the lively and open atmosphere within Gundling's house. The professor was a merciless critic and he especially ridiculed his superior, chancellor Ludewig, whom he claimed lived 'in the land of fairies and dreams'. 86 Like Thomasius, Gundling engaged with his students and Loen recalled that: 'During his lectures, one often laughs more than at a comedy. He also himself laughs so heartily that his round belly shivers'. 87 Loen also emphasized the intimacy of the household -and the proximity of teaching and living quartersthrough a risqué rumour about Gundling's wife. Possibly, the rumour was just the expression of adolescent fantasy, but it -no less than Hempel's publication -reflected the students' difficulties with the theory of functionalist personae. The distinctions between formality and informality, inside and outside, clothing and non-clothing, visibility and invisibility were not as clear in everyday praxis as in theory. The rumour, as Loen recounted it, even indicated that these professorial distinctions were somewhat fictitious:
The wife […] looks great: she has all the lures of a voluptuous Venus priestess. One tells that once a young nobleman, who attended [Gundling's] collegia, took the wrong door and entered into the wife's room. One does not know what then made the good professor betake himself from his lecture hall to this same [room]. Learned people have all kinds of vagaries. Anyhow, he came into her parlour and found next to her a beautiful blonde wig hanging on a chair. He asked her who had brought it there. The impish woman, as rich in whims as in infidelities, answered: She had long wanted to see him with a good wig on his head and, thus, had ordered one in secret, hoping that it would please him. The wise man believed his polite wife, or at least pretended to. He put the wig on and left. The nobleman, who had been in hiding during this conversation, emerged again and had to endure putting on the professor's small dirty wig, and left the house with it. 88 
VI. THE AFTERLIFE OF THOMASIUS'S EDUCATIONAL PROGRAMME
During the 1720s and 1730s, Thomasius's eclectic school lost ground to Christian Wolff's rationalistic school. 89 According to Wolff, the philosopher was not just a function within a broader civil order, but the embodiment of divine reason. God was the highest philosopher and the human philosopher was God's messenger to mankind. 90 Thus, the philosopher should not hide behind his social and historical masks, but instead conquer the scene and speak with the clear voice of universal truth. '[A] philosopher,' Wolff declared in 1713, 'creates with his understanding so sweet a pleasure that nothing else in this world can offer us a similar [pleasure] .' 91 For Heumann, the place of the philosopher within history remained a problem. Throughout the many editions of his Conspectus reipublicae litterariae, he again and again rewrote his chapter on the universal category of the scholar. He attempted to save the heroes of eclectic philosophy -Thales, Socrates, Petrarch, Lefévre d'Étaples, Erasmus, Luther and Thomasius -from the anonymity of the past and admitted that others -Aristotle and Descartes -unrightfully had changed the course of events. In his Acta philosophorum, he discussed how customs, nationality, religion, upbringing and education shaped the minds and thoughts of philosophers. 92 Even if the personal lives of philosophers were irrelevant to the history of philosophy, history was not irrelevant to these philosophers. For Wolff and his followers, such temporal considerations were now obsolete. The philosopher had overcome history. In 1763, one critical observer emulated the conformity and overconfidence of Wolffian textbooks:
Everything was dark in ancient philosophy, even the concept of the philosopher, and this darkness continued until our times. For in the Middle Ages people knew no other philosophers than Aristotelians, wizards, and gold-makers. Descartes first taught us to define, and Wolff to demonstrate. The mathematical method arrived and everything became illuminated in philosophy. If you now ask what a philosopher is, then we only find one and the same definition in all of our textbooks and in this [definition] nothing is undeclared or undefined. 93 Despite the triumph of Wolff's school, and its dominance upon the textbook market, Thomasius's eclectic and civil philosophy continued to have followers. It remained powerful within law faculties and, through these, influenced German philosophy throughout the eighteenth century. 94 Thomasius's educational programme also helped shape the future of German universities. The Thomasius school undermined the early modern unified systems of knowledge. 95 Christian Wolff reinstated a unified system, but eclectic academics continued the compartmentalization of German scholarship. Under the thin garments of Wolffian metaphysics, this process of specialization continued throughout the eighteenth century and, ultimately, culminated with the formation of disciplines during the early nineteenth century. 96 The eclecticism of disciplines was not the individualized eclecticism of Thomasius. The dialogue no longer happened within the philosopher, but between heterogeneous communities of academics. Around the turn of the nineteenth century, the private collegia in the professorial house changed
